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Purpose and Goals
The information gathered during the program review process provides the basis for informed decision making
in the Peralta Community College District. Program Review is a systematic process for the collection, analysis,
and interpretation of data concerning a program or department. It provides the department, program or
administrative unit accountability by collecting, analyzing and disseminating information that will inform
integrated planning, resource allocation, and decision-making processes.

The primary goals are to:


Ensure quality and excellence of academic and student support programs and administrative units.



Provide a standardized methodology for review of units.



Provide a mechanism for demonstrating continuous quality improvement, producing a foundation for
action.



Identify effective and exemplary practices.



Strengthen planning and decision-making based upon current data.



Identify resource needs.



Develop recommendations and strategies concerning future directions and provide evidence supporting
plans for the future, within the program or unit, at the college and at the District level.



Inform integrated planning at all levels within the College and the District.



Ensure that services reflect student needs, encourage student success, and foster improved teaching and
learning.



Provide a baseline document for demonstration of continuous improvement and use as a reference for
future annual program updates.

1

Components in the Process
The Non-Instructional Department, Program or Administrative Unit Program Review process, which occurs
every three years, consists of answering a set of questions designed to aid in the examination of support and
administrative services. These questions direct attention to assessment results, support services, administrative
functions, and resource areas related to student success in order to develop a plan that will improve the quality
of support and administrative services.
The primary components in the Non-Instructional Department, Program or Administrative Unit Program
Review process include:


The Non-Instructional department, support or administrative service Program Review Team



Completion of a Non-Instructional Department, Program or Administrative Unit Program Review
Narrative Report every three years



Validation of the Non-Instructional Department, Program or Administrative Program Review Report



Completion of three reporting templates (found in the appendix). They are:





The Program Review Resource Requests Template in which to summarize key resource needs.



The Integrated Goal Setting Template in which to set goals, objectives and action plans based upon
the Program Review findings in alignment with PCCD Strategic Goals and Institutional Objectives.



The Validation Process Form in which to document the validity of the program review.

Annual Program Updates (APUs), which review progress in meeting goals identified in the NonInstructional Program Review, are completed in the alternate years within the comprehensive Program
Review three year- cycle.

_____________________________________________________________________________
Thus, the recommendations and priorities from the Non-Instructional Department, Program or Administrative
Unit Program Review feed directly into the development of departmental and/or unit plans. In turn, the
departmental and/or unit plans serve as the driving mechanisms in formulation of updated educational, budget,
technology and facilities plans.
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The Non-Instructional Department, Program or
Administrative Program Review Team
The Non-Instructional Program Department, Program or Administrative Unit Review Team at the College is
comprised of the following members:


Department, program or administrative unit Manager.



Two additional staff members within the department, program or administrative unit.



All staff within a department, program or administrative unit are encouraged to participate in the
Non-Instructional Department, Program or Administrative Program Review process, although
participation is not mandatory.



A college body, such as a validation committee or institutional effectiveness committee, comprised
of staff outside of the department, program or administrative unit.

_____________________________________________________________________________
The Non-Instructional Department, Program or Administrative Unit Program Review Team will analyze the
Program Level Outcomes and/or Service Area Outcomes assessment results and other information (student
demographic data, needs assessments, student engagement surveys, student satisfaction surveys, etc.) and
complete the Non-Instructional Department, Program or Administrative Unit Program Review Narrative
Report.
______________________________________________________________________________

Validation: A designated college body, such as a validation committee or institutional effectiveness
committee, will review the Non-Instructional Department, Program or Administrative Unit Program Review
Narrative Report to ensure completeness of the narrative report, the resource needs template, and the goal
setting template.
The validation committee will complete the validation form, including signatures, included in Appendix C and
make recommendations to the Vice President of Instruction, Vice President of Student Services and College
President.
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Non-Instructional Department, Program or
Administrative Unit Core Data Elements
Part I. District Office
The District Office of Institutional Research will provide the following data to the department or program
by October 1st of each comprehensive program review year.


Total enrollment data for the college (unduplicated) for the last three years disaggregated by age,
gender, ethnicity and special populations (i.e.; foster youth, veterans, DSPS, etc.) for the last three
years.



Total number of students served in support and/or special programs disaggregated by age, gender,
ethnicity, and special populations (i.e. foster youth, veterans, DSPS, etc.) for the past three years.



Overall college retention rate disaggregated by age, gender, ethnicity, and special populations (i.e.
foster youth, veterans, DSPS, etc.) for the last three years.



Support and/or special program retention rates for the last three years, if applicable



Overall college completion retention rate disaggregated by age, gender, ethnicity, and special
populations (i.e. foster youth, veterans, DSPS, etc.) for the last three years.



Support and/or special program completion rates for the last three years, if applicable



Department, Program or Administrative Unit staff demographics: Full-time/part-time, by category
of employment, disaggregated by age, gender, ethnicity

___________________________________________________________________________
Part II. College

The Office of Instruction and the Vice President of Instruction at the College will provide the following to
the Non-Instructional department, program or unit manager.


A copy of the PCCD Strategic Goals and Institutional Objectives for the current academic year.



A copy of the College Goals and Objectives for the current academic year.



Student satisfaction/engagement survey results (CSSE, Noel-Levitz, etc.), if applicable.



Administrative unit and/or campus surveys, if applicable.
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Definitions
Administrative Unit: An administrative unit is responsible for providing specific services throughout the
college and/or provides services necessary to support the overall operation of the college.
Administrative Unit Outcome (AUO): a statement that describes the benefit that an administrative unit hopes
to achieve that is a result of the work that the unit performs. Each AUO must be measurable with defined
criteria.
Assessment: Measurement of a service area outcome. Self-assessment and evaluation surveys can provide the
data. Collecting and analyzing the evidence leads to improvement of the unit’s effectiveness.
Department/Program: An individual area of service within the college.
FTEF (Full Time Equivalent Faculty): Also known as load equivalency. A full-time instructor teaching 15
lecture hours per week for one semester = 1.0 FTEF. One lecture hour = 50 minute instructional period. One
lab hour = .8 of one lecture hour equivalent. This is a semester, or term, measure.
FTES (Full Time Equivalent Student): This measure is used as the basis for computation of state support for
California Community Colleges. For example, one student attending 15 hours a week for 35 weeks (one
academic year) generates 1 FTES.
Retention: After the first census, the percent of students earning any grade but a “W” in a course, series of
courses, or program.
Service Area Outcome (SAO): a statement that describes the benefit that a department or support service unit
hopes to achieve that is a result of the work that the unit performs. Each SAO must be measurable with defined
criteria.
SSSP: Student Support Services Program (formerly called matriculation). Services are required by the
Seymour-Campbell Student Success Act of 2012. These services include orientation, assessment and
placement, educational planning, counseling, advising and follow-up services.
Student Success: Completion rates with a grade “C” or better. Completion rates can be at the course, program,
degree or certificate level.
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The Non-Instructional Department, Program or
Administrative Unit Program Review Report
1. College: Merritt College
Department, Program or Administrative Unit: Learning Center
Date: November 2015
Members of the Department, Program or Administrative Unit Program Review Team:
Dr. Tina Vasconcellos, Dean, Academic Pathways and Student Success
Dr. Audrey Trotter, Faculty, Director, Learning Center
Ann Elliott, Faculty, Learning Center, Writing Across the Curriculum (WRAC)
Lorna Pascual, Coordinator, Learning Center
Walter Johnson, IA/Computer Lab, Learning Center
Members of the Validation Team:
To be determined.
______________________________________________________________________________
2. Narrative Description:
Please provide a mission statement or a brief general statement of the primary goals and objectives of your
department, program or administrative unit. Include the essential functions of your department, program or
administrative unit, any unique characteristics or trends affecting the department, program or administrative
unit, as well as a description of how the department, program or administrative unit aligns with the college
mission statement.
The mission of the Merritt College Learning Center is to serve as a campus hub for learners and to assist
students in becoming more efficient, effective, and independent learners. The primary focus is to provide
supplemental academic support and to help students reinforce the mastery of concepts in college courses across
the curriculum.
To assist students in achieving their maximum potential, the Learning Center staff collaborates with faculty,
staff, and administrators in addressing the learning needs, academic performance, and retention of students.
Currently, DSPS English and Mathematics tutors are funded by the Basic Skills Initiative so that those tutors are
able to provide tutorial services in the Learning Center for a certain number of hours each week and to continue
to work with DSPS counselors and students with the remaining hours of their schedule spent in the DSPS
Office. In addition, Learning Center tutors in other disciplines have been trained to use Kurzweil software.
Supplemental academic support services include:




Free drop-in tutoring and mentoring
Open entry/open exit supplemental instructional courses in Learning Resources and English
Writing Across the Curriculum (WRAC) services to help students understand the writing process
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Mathematics lab academic and supplemental services to support developmental, vocational, collegiate,
and transfer level courses
 General tutoring in biology, chemistry, physics, CIS, Child Development, and other disciplines (as
budget allows)
 Open computer labs and computer aided instruction
 Study skills and success workshops and classroom presentations, often in partnership with Counseling
and College Success faculty
 Study skills strategies provided in the form of tip sheets, and online resources
 Study groups led by faculty and tutors training in discipline specific content strategies, learning theory,
study strategies, communication strategies, learning styles, diversity, and customer service.
____________________________________________________________________________

3. Organizational Chart:
Please insert an organizational chart showing where the department, program or administrative unit is located
within the college organizational structure.
Please discuss the relationship and engagement with other support services, programs, and/or administrative
units and any influences these relationships have on the ability of the department, program or administrative
unit to meet its goals.
Please describe how external factors (if applicable), such as State and Federal laws, advisory board
recommendations, changing demographics, etc. have on the support services your department, program or
administrative unit provides.
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Merritt College
Learning Center
Organizational Chart

Dr. Norma Ambriz-Galaviz
President

Dr. Wise Allen
Interim, Vice President of
Instruction

Dr. Tina Vasconcellos
Dean, Academic Pathways and
Student Success

Dr. Audrey Trotter, Faculty
Director, Learning Center

Lorna Pascual, Classified Staff
Coordinator, Learning Center

Ann Elliott
Faculty, English WRAC

Walter Johnson, Classified Staff
Computer Lab, IA

Discipline Faculty

Instructional Assistants

Tutors
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4. Student Demographic Data:
For Departments and Programs, please enter the following demographic data for the past three years.
The Learning Center’s Student Accounting Record System (SARS) does not electronically collect data on the
number of students served by gender, age, or ethnicity. Therefore, please see the following: 1) A data chart on
the Number of Students Tutored; and, 2) a data chart FTES generated through positive attendance.
Merritt College
Learning Center
Number of Students Tutored
Summer 2012

Fall 2012

Spring 2013

June

275

August

111

January

222

July

207

September

715

February

923

482

October

March

675

Total

1,122

November

884

April

822

December

386

May

554

Total

Summer 2013

3,218

Fall 2013
261

August

July

256

September

517

October

238

January

211

1,036

February

719

1,094

March

818

November

717

April

547

December

386

May

446

Total

Summer 2014

3,471

Fall 2014

Total

2,741

Spring 2015

June

176

August

July

605

September

781

October

Total

3,196

Spring 2014

June
Total

Total

256

January

234

1,015

February

977

1,113

March

1,116

November

949

April

1,019

December

369

May

690

Total

3,702

Total

4,036
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Merritt College
Learning Center FTES
Contact
Hours

No. of Students
Used the LC

Tutors

FTES

Summer 2011
Fall 2011
Spring 2012
Total

2,059
25,174
11,817
39,050

630
1,078
965
2,673

8
24
28
60

0.22
23.09
32.09
55.40

Summer 2012
Fall 2012
Spring 2013
Total

2,021
42,513
13,487
58,021

482
3,135
3,287
6,904

10
28
28
66

2.09
24.74
38.63
65.46

Summer 2013
Fall 2013
Spring 2014
Total

1,289
13,698
12,546
27,533

181
970
937
2,088

10
24
23
57

0.94
10.81
24.92
36.67

Summer 2014
Fall 2014
Spring 2015
Total

2,353
17,801
23,607
43,761

261
952
788
2,001

13
21
20
54

Academic Year



Not
Available
13.36
13.36

Using the data entered for your department, program or administrative unit above, briefly explain the
changes in students served for the past three years.
Please note that there was a drop in student usage of the Learning Center in Summer 2013 most likely
due to the move of the Learning Center from Building D to the newly renovated Learning Center facility
on the first floor of the L Building.
In addition, there have been ongoing issues in reporting LRNRE 501 positive attendance data for a
number of years, but it those issues have not improved between 2013 and the present.

5. Assessment:
Please answer the following questions and attach the TaskStream “At a Glance” report, if applicable, for your
department, program or administrative unit.
Questions:
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How does your department, program or administrative unit ensure that students are aware of the
program level outcomes and/or service area outcomes for your area? Where are the program level
outcomes and/or service area outcomes published? If they are on a website, please include a live link to
the page where they can be found.
The Learning Center’s website needs greater attention. The Learning Center is in the process of posting
our SAOs onto our website to increase student awareness of expected outcomes for students using
tutorial and computer lab services and participation in other learning experiences in the Learning Center,
as well. In addition, faculty lead for the Writing Across the Curriculum (WRAC) area of the Center is
working with another English faculty member to develop resources and information on a link to the
WRAC website.



Briefly describe at least two of the most significant changes/improvements your department, program
or administrative unit made in the past three years as a response to analysis and discussion of program
level outcomes and/or service area assessment results. Please state the program level outcome and/or
service area outcome and assessment cycle (year) for each example and attach the data from the “Status
Report” section of TaskStream for these findings.
Improvement 1. One of the most significant changes was the determination by Learning Center faculty
and staff in response to decrease the number of Service Area Outcomes from 13 to 5, and then finally to
4 SAOs. Attempts to assess 13 SAOs was unwieldly. Faculty and staff dialog on how to assess SAOs
effectively showed that we could be far more effective in improving the delivery of Learning Center
services with fewer SAOs. Working together through that dialog also revealed that we would be able to
make incremental lasting changes for improved services by targeting energy and focus areas.
The Service Area Outcome (SAO) year is Fall 2015. The four (4) Learning Center SAOs are:
1. To develop the confidence to be more independent learners.
2. To decrease stress level and become more aware of how students learn best.
3. To improve student skills in using technology.
4. To improve in-class performance and grades.
The Fall 2015 TaskStream Report is attached.
Improvement 2. Another improvement is to revise and refine a Learning Center Survey Monkey first
administered to students Fall 2015.The survey contained five (5) questions on the number of times a
student may have used the Center over the course of the semester, student outcomes resulting from using
tutorial and computer lab services, and suggestions for improving the Center’s services. Students
surveyed indicate that they use tutoring and computer lab services 10 plus times during the semester.
Student goals for using these services were to: 1) improve grades; 2) maintain academic performance;
and, 3) to get assistance from the Computer Lab staff.
Learning Center faculty and staff are reviewing survey results to determine if outreach to students
should be increased to promote the availability and type of assistance offered to students in Learning
Center computer labs.
The Service Area Outcomes (SAOs) year is Fall 2015 and the SAOs are:
1. To develop the confidence to be more independent learners.
2. To decrease stress level and become more aware of how students learn best.
3. To improve student skills in using technology.
The Fall 2015 TaskStream Report is attached.
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Briefly describe two of the most significant examples of plans for program level and/or service area
improvement for the next three years as result of what you learned during the assessment process.
Please state the program level outcome and/or service area outcome and attach the data from the
“Assessment Findings and Action Plan” section of TaskStream, if applicable, for each example.
Plan 1. The Learning Center serves as a hub in support of numerous college programs, services, and
activities. The computer labs hold instructional classes, student assessment sessions during peak
enrollment periods, and are used to conduct specialized faculty and staff training sessions offered by the
District, College, and the community. In addition, Learning Center meeting spaces are frequently
reserved for use by campus programs, services, faculty, and classified staff activities. Future Learning
Center SAOs may be planned and assessed for the improvement of services provided to faculty, staff,
and the community.
Plan 2. The Center’s faculty and staff plan to work with the college researcher to improve future survey
questions and data collection.



Describe your department, program or administrative unit’s participation in assessment of institutional
level outcomes (ILOs).
The Learning Center’s Fall 2014 Annual Program Update indicated that as a result of the services
provided to students by the Learning Center students would be able to increase skill levels in one or
more of 13 Service Area Outcomes (SAOs). Students participating in tutoring and learning activities in
the Learning Center are representative of students studying a majority of the disciplines offered at the
college. Therefore, those 13 SAOs were mapped to Merritt’s ILOs of Communication, Critical
Thinking, Quantitative Reasoning Cultural Awareness, Civic Engagement and Ethics, and Information
and Computer Literacy.
Specifically, in Spring 2014 the Learning Center conducted an analysis of student data from seven
semesters to analyze the effectiveness of academic support offered to Basic Skills students by the
Learning Center at Merritt. Students’ grades along with their enrollment in LRNRE 501, a non-graded
class for drop-in tutoring, were used for students enrolled in Basic Skills English and Mathematics. The
analysis clearly indicated that tutorial services provided to students enrolled in LRNRE 501 had a
significant and positive impact on student grades, pass rates, and success in Basic Skills classes.



How are the program level outcomes and/or service area outcomes aligned with the institutional level
outcomes and to the college mission? Please describe and attach the “Goal Alignment Summary” from
TaskStream, if applicable.
See attachment.



What do members of your department, program or administrative unit do to ensure that meaningful
dialogue takes place in both developing and assessing the program level outcomes and/or service area
outcomes?
Learning Center faculty and staff hold staff meetings to discuss Service Area Outcomes (SAOs), in
revising and refining SAOs, and the types of assessment or instrument that will be used. More
importantly, that dialogue assists in goal setting for working with the tutorial staff, outreach to college
discipline areas, and to students, as well.
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Briefly describe the results of any student satisfaction surveys or college surveys that included
evaluation and/or input about the effectiveness of the services provided by your department, program or
administrative unit. How has this information informed department, program or administrative unit
planning and goal setting?
One of the survey items ranked by students participating in the Noel-Levitz Student Satisfaction Survey
conducted in 2014 was “…Academic support services adequately meet the needs of students.” Survey
results indicated that Merritt students ranked this item as important and with a relatively high level of
satisfaction. Merritt students ranked satisfaction at 4.91 as compared to a national community college
level of 5.35.
In addition, in Fall 2014, the Learning Center’s Confidential Tutor Evaluation which is completely
anonymously by students throughout the semester, using a rating scale of Poor (1) to Excellent (5)
consistently ranked Learning Center tutor’s subject knowledge, attitude, concern, listening skills, etc.
with the majority of response at Excellent (5) followed by responses of Above Average (4).



How do you know that your program is effective? What are the indicators that measure your
effectiveness? What are the expected results of these indicators?
The most notable and recent example of the Learning Center’s effectiveness in providing tutorial
services is supported by the results of Statistical Summary Report on the Effect of Tutoring Services on
Student Success conducted in Spring 2014. As mentioned previously, an analysis of student data from
seven semesters was used assess the effectiveness of academic support offered to Basic Skills English
and Mathematics students receiving tutorial services in the Learning Center at Merritt. The analysis
clearly indicated that enrolling in LRNRE 501 had a significant and positive impact on student grades,
pass rates, and success in Basic Skills classes, and demonstrated the utility of Merritt’s tutoring program
and impact of the success of students in their coursework.

The indicators used to measure effectiveness include grade distribution for students enrolled in English
201A/B, English 252A/B, English 280A/B/C/D and Mathematics 250 and 253. The expected results of
analyzing grade distribution were to determine effectiveness of tutorial services. Further analysis in the
future may also focus on time spent by students enrolled in LRNRE 501 and other determining factors
such as demographics, full-time vs. part-time status, socio-economic, etc. which may have an impact on
student success.
______________________________________________________________________________
6. Student Success and Student Equity:
For Specialized Support Services Programs:


Describe course completion rates (% of students that earned a grade “C” or better or “Credit”) in the
courses within your program for the past three years. Please list each course separately. How do the
program’s course completion rates compare to the college course completion standard?
N/A



Are there differences in the course completion rates when disaggregated by age, gender, ethnicity or
special population (current or former foster youth, students with disabilities, low income students,
Veterans)? If so, please describe.
N/A
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College course completion standard ________________
Program’s course completion rates:
Course 1._______________________
(course name and number)

______
rate, year 1

_________
rate, year 2

_________
rate, year 3

Course 2. ._______________________
______
(course name and number)
rate, year 1

_________
rate, year 2

_________
rate, year 3

Course 3. ._______________________
______
(course name and number)
rate, year 1

_________
rate, year 2

_________
rate, year 3

Etc.
Discussion:




Briefly describe the program’s overall retention rates (After the first census, the percent of students
earning any grade but a “W” in a course or series of courses) for the past three years. How does the
program’s retention rate compare to the college retention standard?
N/A
Are there differences in the retention rates when disaggregated by age, gender, ethnicity or special
population (current or former foster youth, students with disabilities, low income students, Veterans)? If
so, please describe.
College retention standard ________N/A________
Program retention rates:
Year 1._______________________
Year 2. ._______________________
Year 3. ._______________________



What has the program done to improve course completion and program retention rates? What is planned
for the next three years?
N/A
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Please provide the following information about these specific SSSP services, as applicable, for students in your
program, for the past three years. This section is N/A to the Learning Center.

Number of students that
completed orientation
Number of students that
completed assessment
Number of completed
Student Educational
Plans (SEPs)
Number of Abbreviated
versus Comprehensive
SEPs
Total number of followup services
Number of Early Alert
referrals

Year 1.
N/A

Year 2.
N/A

Year 3.
N/A



What has the department/program done to improve SSSP services? What is planned for the next three
years? The Learning Center has supported the College in improving the delivery of Assessment to
improve SSSP services. The Learning Center Computer Labs are used to administer assessment to new
students during peak enrollment periods at the College.
____________________________________________________________________________
7. Human, Technological, and Physical Resources (including equipment and facilities):


Describe your current level of staff, including full-time and part-time faculty, classified staff, and
other categories of employment.
Full-time faculty headcount ____0.50 FTE Faculty Director________
Part-time faculty headcount ___-0-______(Basic Skills funding supports adjunct office hours that
are held in the Learning Center by English and Mathematics faculty.___
Total FTEF faculty for the discipline, department, or program ___N/A__________
Full-time/part-time faculty ratio _______N/A__________
Classified staff headcount, if applicable _______2.0_______
Administrative staff: N/A
Other:
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What are your key staffing needs for the next three years? Why? Please provide evidence to support
your request such as assessment results data, student success data, enrollment data, data on the
number or type of services provided, survey results, and/or other factors.
Student comments in the Fall 2015 Learning Center Survey noted requests for tutoring offered in
additional disciplines and additional tutorial staff availability in the late afternoon and/or early
operational hours of the Center. Currently, the Center is open 51 hours each week and has budget
that allows for the hiring of enough tutorial staff to offer tutoring services in approximately 10
disciplines (depending on the semester). Demand for services is increasing in the computer labs and
should also increase to support distance education students. Learning Center faculty and staff also
anticipate the need for additional staffing as the Writing Across the Curriculum (WRAC) program
expands, which is designed to support the English and writing academic support needs for students
in all disciplines offered at the college.
Assessment results noted in previous sections support the correlation between the success of students
utilizing Learning Center tutorial services, particularly in the analysis of data on grade distribution of
basic skills English and Mathematics students across seven semesters.
In addition, the Center needs to maintain staff consistency to ensure coverage for all operational
hours, particularly for the evening shift, by hiring three permanent 30 hours per week Instructional
Assistants in English, Mathematics, and Science and/or Computer Lab Technicians.
Lastly, once the issue of reporting positive attendance for LRNRE 501 has been resolved, data will
once again show increased student use of Learning Center services and contribution of those student
contact hours to the College’s FTES, particularly in the Fall and Spring semesters.



Describe your current utilization of facilities and equipment.
The Learning Center serves as a hub for students and faculty and staff activities. The newly
renovated facility on the first floor of the L Building are second to none and were specially
designed to provide optimum academic supplemental services in support of the success of
all students enrolled at Merritt College.
The Center was fortunate to be a part of the College’s last computer refresh in 2011. It is
imperative to plan now for an upgrade in the computers used in the two Learning Center
computer labs (e.g. 44 computers located in the computer lab and 34 computers in the
instructional computer lab for a total of 78 computers) in order to maintain optimal services
to students, for instruction, and other College activities, services, and programs.



What are your key technological needs for the next three years? Why? Please provide evidence to
support your request such as assessment results data, student success data, enrollment data, data on
the number or type of services provided, survey results, and/or other factors.
Additional funding to the Learning Center’s budget allocation is needed to address several key
technological needs within the next three years. Those required technological needs are as follows:
1. A Learning Center Computer Refresh to upgrade computers in the computer lab, electronic
classroom, math lab, science lab, WRAC and staff, reception, and conference room
computers).
2. A Go Print Station and Go Print Printer (high volume) specifically designated for the
16

Writing Across the Curriculum (WRAC) Center. Currently, students in the Writing Center go
down the hall to the opposite end of the Learning Center to utilize Go Print.
3. Annual budget allocation for the purchase of online tutoring software and its ongoing
maintenance. The Center has begun to train tutorial staff in the use of NetTutor in a
whiteboard environment to support online tutorial services for distance education students
and to meet ACCJC standards in the delivery of distance education course and program
offerings.


What are your key facilities needs for the next three years? Why? Please provide evidence to
support your request such as assessment results data, student success data, enrollment data, data on
the number or type of services provided, survey results, and/or other factors.
The Learning Center’s key facilities need for the next three years is to ensure the College’s
administrative support of consistency in the maintenance of the newly renovated facility. In addition,
attention needs to be paid to the ongoing problems with the sliding door entrance on the first floor of
the quad side of the L Building. There have been ongoing operation issues with the doors. At times
when the doors become inoperable they cannot be properly locked, putting the facility at risk during
non-operational hours.

 Please complete the Non-Instructional Program
Review Prioritized New Resource Requests
Template included in Appendix A.
_____________________________________________________________________________
8. Community, Institutional, and Professional Engagement and Partnerships:


Discuss how faculty and/or staff have engaged in institutional efforts such as committees,
presentations, and departmental/program activities. Please list the committees that full-time
employees participate in.
All Learning Center full-time faculty and staff are engaged in community, institutional, departmental
and program activities such as:













Accreditation
Professional Development Committee
College Council
College Educational Master Plan Committee
Council of Department Chairs and Program Directors
Grant Reporting and Grant Budget Monitoring and Management
Student Learning Outcomes Assessment Committee (SLOAC)
Technology Committee
Student Support and Success Program (SSSP)
Equity Plan
Graduation Committee
Basic Skills Initiative
17






Sankofa Program
Flex Day Workshops
PCCD Board Presentations

Discuss how faculty and/or staff have engaged in community activities, partnerships and/or
collaborations.
The Basic Skills Initiative, Co-Chaired by one of the Center’s faculty members collaborated
with the Mathematics and English Departments to fund Instructional Assistants in those
disciplines who had responsibilities of working with students in the Learning Center, coordinating
with other tutors in the Learning Center, and more importantly working directly with classroom
faculty including attending classes to observe instruction and delivery of course instruction firsthand.
Learning Center faculty and staff have also engaged in partnerships and community activities to
support:







Peralta’s Annual Black Graduation Celebration
Peralta Asian Pacific American Association
Peralta Association of African American Affairs Annual Scholarship Reception
Merritt’s Annual Achievement Awards Celebration

Discuss how adjunct faculty members and/or part-time hourly employees are included in
departmental or program trainings, discussions, and decision-making.
The Learning Center faculty and staff conduct tutor training sessions and tutor/receptionist staff
meetings throughout the academic year. Tutors are encouraged to offer suggestions for improving
the Center’s services, resources needed to serve students, and ideas on ways in which the Center’s
faculty and staff may support them in carrying out their roles and responsibilities.

_____________________________________________________________________________
9. Professional Development:
 Please describe the professional development needs of the department, program or administrative
unit. Include specifics such as training in the use of technology, use of online resources, cultural
sensitivity, mentoring, and activities that help individuals stay current with their job responsibilities,
etc.
The primary professional development and training needs of the Center’s faculty and staff are met
through professional development workshops, programs, and activities offered by the District and
College’s Professional Development Committee. In addition, all faculty and staff are eligible to
apply for a maximum of $1,000 to attend local, state, and national conferences and workshops.
Planning and implementation of a certified tutor training program will continue.
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_____________________________________________________________________________
10. Department, Program or Administrative Unit Goals and Activities:


Briefly describe and discuss the department, program or administrative unit’s goals and activities for the
next three years, including the rationale for setting these goals. NOTE: Progress in attaining these goals
will be assessed in subsequent years through annual program updates (APUs).
Learning Center goals and activities for the next three years will focus on the following:
o Formalizing a certified tutor training program
o Increasing the number of disciplines in which tutorial services are offered
o Updating and increase the number of resources on the Center’s website
o Conducting Fall and Spring Learning Center student and faculty surveys
designed to improve the number and delivery of services offered
o Collaborating with discipline faculty college-wide to promote usage of the
Learning Center by students and the number of faculty who hold office hours in the
Center.



Then fill out the goal setting template included in Appendix B. which aligns your department, program
or administrative unit’s goals to the college mission statement and goals and the PCCD strategic goals
and institutional objectives.
See attached Appendix B. Rationale is self-explanatory.



Goal 1. Support Services:
Activities and Rationale:



Goal 2. Assessment (of SAOs or AUOs):
Activities and Rationale:



Goal 3. Student Success and Student Equity:
Activities and Rationale:



Goal 4. Student Success:
Activities and Rationale:



Goal 5. Professional Development, Community, Institutional and Professional Engagement and
Partnerships:
Activities and Rationale:
19

 Please complete the Program Review Integrated
Goal Setting Template included in Appendix B.
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Appendices
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Appendix A
Non-Instructional Department, Program or Administrative Unit Program Review
Prioritized New Resource Requests Summary
College: Merritt
Discipline, Department or Program: Learning Center
Contact Person: Dr. Audrey Trotter or Ann Elliott
Date: December 2015

Resource Category

Description

Human Resources:
Faculty
Human Resources:
Classified
Human Resources:
Student Workers
Technology

Equipment

Priority
Ranking
(1 – 5, etc.)

Estimated Cost

Justification
(page # in the
program review
narrative
report)

Three (3) Instructional
Assistants

$90,000 ($30,000
each)

p. 16

Additional 10 Tutors for the
Fall and Spring semesters
Learning Center Computer
Refresh 111 Computers Total:
Computer Labs—34
Electronic Classroom—44
Math Lab—7
Science Lab—4
WRAC—12
Staff, Reception & Conference
Room—10

$100,000

p. 16

$220,000 (111 @
$2,000 each)

p. 16

$7,500 (GoPrint
Station @ $5,000
and Go Print high
volume printer @
$2,500)

p. 16-17

Supplies
Facilities
Professional
Development
Other (specify)
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Appendix B
PCCD Program Review
Alignment of Goals Template
College: Merritt College
Department, Program or Administrative Unit: Learning Center
Contact Person: Dr. Audrey Trotter and/or Ann Elliott
Date: December 2015

Department, Program or
Administrative Unit Goal
1.

2. To increase the number of
discipline faculty who hold office
hours in the mathematics, science,
and writing learning areas of the
Center.
3. To fully implement NetTutor as
an online tutoring resource for
distance education students.
4. To update the Learning Center
website with update Service Area
Outcomes (SAOs); semester
discipline tutoring schedules; and,
additional web-based study skills
resources.
5. To conduct a Learning Center
Student Survey in Fall 2015 and
Spring 2016; and to conduct a
Learning Center Survey for college
faculty and staff to improve the
delivery of the Center’s services.

College Goal

PCCD Goal and
Institutional Objective

Goal 1: Create an environment
of exceptional student access,
equity and success.
Goal 2: Engage our community
through respectful dialogue to
create partnerships and
opportunities for our students.

A. Advance Student Access,
Equity and Success

Goal 3: Create and Implement
effective and innovative
programs that meet the diverse
needs of our community.
Goal 4: Through collegial
governance, support
institutional communication,
innovation and interdisciplinary
collaboration.

C. Build Programs of
Distinction

Goal 5: Develop human, fiscal,
and technological resources to
advance and sustain our
mission.

E. Develop and Manage
Resources to Advance Our
Mission

B. Engage and Leverage
Partners

D. Strengthen Accountability,
Innovation and
Collaboration
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Appendix C
Program Review Validation Form and Signature Page
College: Merritt
Department, Program or Administrative Unit: Learning Center

Part I. Overall Assessment of the Program Review Report
Review Criteria
Comments:
Explanation if the box is not checked

1. The narrative information is complete and all
elements of the program review are addressed.

2. The analysis of data is thorough.

3. Conclusions and recommendations are wellsubstantiated and relate to the analysis of the data.

4. Department, program or administrative unit
planning goals are articulated in the report. The
goals address noted areas of concern.

5. The resource requests are connected to the
department, program or administrative unit
planning goals and are aligned to the college
goals.
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Part II. Choose one of the Ratings Below and Follow the Instructions.
Rating

Instructions

1. Accepted.

1. Complete the signatures below and submit to the Vice President of
Instruction.

2. Conditionally Accepted.

2. Provide commentary that indicates areas in the report that require
improvement and return the report to the department, program or administrative
unit manager with a timeline for resubmission to the validation chair.

3. Not Accepted.

3. Provide commentary that indicates areas in the report that require
improvement and return the report to the department, program or administrative
unit manager with instructions to revise. Notify the Dean and Vice President of
Instruction of the non-accepted status.

Part III. Signatures
Validation Team Chair
___________________________
Print Name

_________________________________________
Signature

_________________
Date

Counseling Department Chair
___________________________
Print Name

_________________________________________
Signature

_________________
Date

Received by Vice President of Instruction or Vice President of Student Services
___________________________ _________________________________________
Print Name
Signature

_________________
Date
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The following documents are attached to the 2015-16 Learning Center Program Review:
1. Merritt Learning Center Assessment 2015-16 Document from TaskStream
2. Fall 2015 Learning Center Survey
3. Statistical Summary Report on the Effect of Tutoring Services on Student Success, Spring 2014
4. Merritt College SAO Mapping to Institutional Learning Outcomes (ILOs)
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Merritt College
SAO Mapping to Institutional Learning Outcomes (ILOs)
Fall 2014 Learning Center’s APU
1. COMMUNICATION: Communicate with clarity and precision using oral, nonverbal,
and/or written language, expressing an awareness of audience, situation, and purpose.
(SAO #2)
2. CRITICAL THINKING: Think critically using appropriate methods of reasoning to
evaluate ideas and identify and investigate problems and to develop creative and practical
solutions to issues that arise in workplaces, institutions, and local and global
communities. (SAO #1, 3, 4, 9, 10)
3. QUANTITATIVE REASONING: Apply college-level mathematical reasoning to
analyze and explain real world issues and to interpret and construct graphs, charts, and
tables. (#10)
4. Cultural Awareness: Through knowledge of history and cultural diversity, recognize
and value perspectives and contributions that persons of diverse backgrounds bring to
multicultural settings and respond constructively to issues that arise out of human
diversity on both the local and the global level. (SAO #6, 10, 12, 13)
5. Civic Engagement and Ethics: Internalize and exhibit ethical values and behaviors that
address self- respect and respect for others with integrity and honesty that will enable
success and participation in the larger society. (SAO #12)
6. Information and Computer Literacy: Use appropriate technology to identify, locate,
evaluate and present information for personal, educational and workplace goals. (SAO #
5, 7, 8, 11)
Learning Center SAO Mapping to Institutional Learning Outcomes (ILOs)
Fall 2015
1.
2.
3.
4.
5.

To develop the confidence to be more independent learners. (ILO #1,5)
To decrease stress level and become more aware of how students learn best. (ILO#4)
To improve in-class performance and grades. (ILO #1, 2, 3)
To improve student skills in using technology. (ILO #6)
To prepare students in meeting their educational goals.

Program Name:
Learning Center
Instructor Names (those who participated in the discussion:

Assessment Cycle (academic year):
15-16
SLOs being assessed:
As a result of using Learning Center Services, Students will be able:

1. To improve in-class performance and grades
2. To improve skills in using technology.

ASSESSMENT PLAN
Title:
Use a title that will allow you to differentiate this assessment from others. You can call
this the capstone course assessment, or the program summary meeting, or…
Survey—see attached
Description of Assessment Method (Task):
What are you doing to assess the SLO(s) that you are assessing? This can be a
description of assignments, exams, term papers, presentation, projects, demonstrations,
etc. Also if multiple faculty are presenting their individual course assessments, list the
different assignments used to the PLO(s).
Method One: The survey was put on the Learning Center computers and altogether
102 students completed the survey. The Survey asked 5 questions (see attached). The
two relevant to this assessment are the following:
As a result of using the Learning Center tutoring services I was able to (Please check all
that apply).
 Improve my grades
 Maintain my academic performance
 Resolve a particular concern
 Establish a goal
 Learn an effective strategy
 Improve my ability to manage time
 Identify a resource I needed
 Take greater responsibility for my own success
As a result of using the Learning Center Computer Lab, I was able to
 Improve my technology skills
 Complete my online course work
 Type my papers
 Conduct Research
 Get the right assistance from staff
Method Two:
In 2014-15 statistical research was conducted to determine the impact of Supervised
Tutoring on grades in English 252 and Math 250, the most basic English and
mathematics classes.
Criteria for Success:
What do the students need to do in order to demonstrate successful achievement of the
SLO that you are assessing? Again if multiple faculty are participating in a program
summary meeting be sure to capture the criteria each used. A shared rubric could be
helpful here.

Method One: We need help establishing criteria. One would be the percentage of
Learning Center users who respond to the survey. Another would be aiming for all
responses to be least 70%.
Method Two: Supervised tutoring would have a statistically significant impact on grades
in basic skills mathematics and English
Timeline for Implementation:
When will you give the assignment, exam, term paper, etc.?
Method One: Fall 2015; Method Two: Spring 2016
Key Faculty/Staff:
Who is responsible for giving this assessment? If this plan is for a summary of course
assessment, list the names of all the faculty who are participating .
Learning Center faculty, staff and research staff
ASSESSMENT FINDINGS:
Summary of Results:
Here please write a summary of the results that were obtained for the assessment
described in your plan.
METHOD ONE:
As a result of using the Learning Center tutoring services I was able to (Please check all
that apply). These three items are most directly related to the learning outcomes:
 Improve my grades 62.7%
 Maintain my academic performance 55.88%
 Resolve a particular concern 50.00%
Only 46% said they had learned an effective strategy.
As a result of using the Learning Center Computer Lab, I was able to:
 Improve my technology skills 52.13%
 Complete my online course work 54.26%
 Type my papers 71.23%
 Conduct Research 53.13%
 Get the right assistance from staff 56.38%
METHOD TWO:
From the analyses it is clear that enrolling in LRNRE 501 has a significant and positive
impact on student grades, pass rates, and success in Basic Skills classes. Further analysis
to be considered is the particular time spent by students enrolled in LRNRE 501 in The
Learning Center, determining what other factors (demographic, full- time/part-time
status, socio-economic, etc.) may have an impact on students’ success in Basic Skills
classes.

Acceptable Criteria for Success Achievement:
Select one: (circle) MET

NOT MET

EXCEEDED ???

This is hard to respond to given that the criteria were not clearly defined.
Analysis of Results:
What have you learned from the results that you summarized?
METHOD ONE:
These results show that at least 50% of the students found that tutoring improved their
grades. However, why didn’t more students find that tutoring improved their grades?
Perhaps the question is really: Did tutoring help students to pass their classes?
The strongest response overall was that the computer lab enabled students to type their
papers. While this is importnt for completion of course assignments, only 52% felt the
lab improved their skills.
One of the learnings from this survey is that it is hard to write a really good survey.
Although the survey provided us with some information about student responses to
tutoring and the computer labs, we want at least 75% of students to respond that the
tutring helped them to pass their classes and to become more proficient in computer
skills.
Also the fact that less than 50% of students felt they learned an effective startegy
suggests that this is an area in which we could improve .
METHOD TWO:
We want to conduct further reserch on the correlation between the amount of time a
student spends in the Learning Center and course completion, between Engl 280, the
credit course and the English Fundamentals course completion rate.

Planned Use of Results for Continuous Improvement:
What have you learned from the results that you summarized?
METHOD ONE:
We need to continue to work on how best to assess the outcomes for the Learning
Center. We may need to refine and revise the outcomes to state them as a better
question, as mentioned above. For example, a better question/statement might be: As a
result of tutoring I was able to pass my class or to imporve my grades. We need to work
with the college researcher to improve our method of data collection. We may also use
other instrucments such as the Noel Levitz Student Satisfaction Survey and the
Community College Survey on Student Engagement (CSSSE) to provide feeedback on the
Lerning Center services and tutoring.
Tutor training should include the explicit tutoring learning strategies. Tutoring is not
only about improving the product—the essay, the homework—but also about helping the
learner to impove his/her learning process. More emphasis on process, rather than
getting the right anwser or improving the prfinished product.We will also share this
survey with the tutors to get their reponses.

METHOD TWO:
Continue to research: 1) the impact of English 280, on grades; 2) the correlation of time
spent in tutoring and grades/course completion; and, 3) the impact of embedded
tutoring.

Acceptable Criteria for Success Achievement:
Select one: (circle) MET

NOT MET

EXCEEDED

ACTIONS TO IMPROVE LEARNING:
Action Details and Description:
What changes are you going to make based on the assessment results? If you do not think
that changes need to be made describe the practices, assignments, activities that you
incorporated into your class(es) that you believe allowed students to succeed.

Expected outcome of this action:
How do you expect the action(s) that you’ve described to change the student’s ability to
successfully meet the SLO chosen?

Budget request amount:
Is there a dollar amount associated with the action? If so, indicate the amount.
$0.00
Priority:
Select (circle one):

LOW

MEDIUM

HIGH

STATUS REPORT:
This should be completed after the timeline given in the “Actions to Improve Learning”
section.
Current Status:
What is the status of the actions that you described in the “Actions to Improve Learning”
section? Circle one:
Not Started
In Progress
Completed
Not Implemented

Budget Status:
If you requested money to support the action, what is the status of your request? If no
budget request was made select “other.” Circle one:
Approved
Pending Approval
Not Approved
Other
Additional Information / Next Steps:
Based on the information provided, how do you plan to proceed with the assessment of
this SLO?

Learning Center 2015
Fall 2015 Merritt College Learning Center Survey

1. In Fall 2015, how many times did you use the Learning Center tutoring services:
1 to 5
6 to 10
10 plus
Other (please specify)

2. As a result using Learning Center tutoring services, I was able to: (Please check all that apply)
Improve my grades
Maintain my academic performance
Resolve a particular need or concern
Establish a goal
Meet a goal
Learn an effective strategy
Improve my ability to manage my time
Identify a resource I needed
Take greater responsibility for my own success
Other (please specify)

1

3. In Fall 2015, how many times did you use Learning Center Computer Labs?
1 to 5
6 to 10
10 plus
Other (please specify)

4. As a result of using Learning Center Computer Labs, I was able to: (Please check all that apply)
Improve my technology skills
Complete my online course work and assignments
Type my papers
Conduct research
Get assistance from the Computer Lab staff
Other (please specify)

5. What suggestions do you have for improving Learning Center Tutorial and Computer Lab services?
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Statistical Summary Report on the Effect of
Tutoring Services on Student Success
By Nora Trow-Shaw
Merritt College
Abstract
To analyze the effectiveness of the academic support offered to Basic Skills students by the Learning Center
at Merritt College, analysis is conducted on student data from the past 7 semesters. Students’ grades are used along
with their enrollment in LRNRE 501, Merritt College’s non-graded class for drop-in tutoring at the Learning
Center.
Introduction
The analysis presented here aims to demonstrate the utility of Merritt College’s tutoring program at The
Learning Center. Data will be analyzed to determine whether enrollment in the tutoring program has a positive
effect on student success for Basic Skills English and Mathematics classes.
Methods
The data was collected from the District Office’s Business Intelligence tool at access.peralta.edu. Data for
students enrolled in Basic Skills classes and LRNRE 501 were collected for the Spring and Fall terms of 2011, 2012,
and 2013, and for the Spring 2014 semester. The data collected were then separated by term and analyzed for each
respective semester. Focusing on Basic Skills Mathematics classes and Basic Skills English classes separately, letter
grades were replaced with numeric values using the standard 4.0 grade point scale, and enrollment in LRNRE 501
was transformed into an indicator variable with data as 1 for enrolled in LRNRE 501 and 0 for not enrolled.
Initial descriptive statistics methods included calculating statistical characteristics of the grade points and
pass rates. These statistics were then used to formulate the hypothesis tests described below. In an effort to obtain
more useful results, a grade point of 2.7 was assigned for “Pass” grades in a “Pass/No Pass” class. It should be
noted that the District policy is to treat “Pass” grades separately and not assign them any grade point value, as they
are not included in calculating a student’s GPA and have no comparable numeric value. The value of 2.7 was
selected to determine the overall effect of enrollment in LRNRE 501 for Basic Skills students, and therefore
necessitated a numeric representation for a “Pass” grade. Many Basic Skills classes are “Pass/No Pass” graded
classes.

The use of categorical data for enrollment in LRNRE 501 requires use of proportions as statistical
indicators and identification of data as split into two independent samples. These samples consist of Basic Skills
grades for students enrolled in LRNRE 501 and Basic Skills grades for students not enrolled in LRNRE 501. The
data for each Basic Skills subject was separated and analysis was performed using two-sample t-tests to determine
whether the average Basic Skills grade point was the same for the LRNRE 501 students as for the non-LRNRE 501
students. Additionally, tests of proportion were conducted to determine whether the proportion of students who
passed Basic Skills classes was the same for LRNRE 501 students as for non-LRNRE 501 students. Histograms
and tables were prepared and are included in the Results section of this report.
Results
We begin by focusing on Basic Skills English grades. To start, we note that 48.76% of students who were
enrolled in Basic Skills English classes were also enrolled in LRNRE 501 for the semesters under study, and that
84.47% of those students passed their Basic Skills English class. In contrast, 76.42% of students not enrolled in
LRNRE 501 passed their Basic Skills English class.
The average grade point for Basic Skills English classes for students also enrolled in LRNRE 501 is 2.604,
whereas for non-LRNRE 501 students the value is 2.403; a difference of 0.201 grade points. A t-test of the
difference in these average grade points results in the rejection of these means being equal at the 95% confidence
level, indicating that the LRNRE 501 enrollment is statistically significant in its positive impact on Basic Skills
English grades. A similar z-test of proportions results in the rejection of the pass rates being equal at the 95%
confidence level, also indicating that the LRNRE 501 enrollment is statistically significant in its positive impact on
Basic Skills English grades – specifically its impact on the pass rates.
A breakdown by letter grade demonstrates an interesting effect. Although the percent of grades that are
“A” are relatively similar (24.08% for students enrolled in LRNRE 501 and 25.30% for students not enrolled), the
percent of grades that are “F” or “NP” is almost double for non-LRNRE 501 students than for enrolled students
(19.48% and 10.75%, respectively), and the percent of grades that are “P” is almost double for LRNRE 501
students than for non-LRNRE 501 students (11.84% and 6.04%, respectively). This may indicate that enrolling in
academic support decreases a student’s chances of failing a class and increases the student’s chance of passing the
class.
The effect of enrollment in LRNRE 501 on grade points and pass rates for Basic Skills Mathematics classes
is also noticeable. 38.76% of students enrolled in Basic Skills Mathematics classes for the time period under study
also enrolled in LRNRE 501. The average grade point for these students is 2.356, whereas for non-LRNRE 501
students the average grade point is 2.115; a difference of 0.241 grade points. The pass rate for LRNRE 501
students is 70.69%, and for non-LRNRE 501 enrolled students it is 63.20%. Both the t-test of means and z-test of
proportions indicate that, at the 95% level of confidence, enrollment in LRNRE 501 has a statistically significant
positive affect on both grades and pass rates for Basic Skills Mathematics classes.

When we break the percentages down by letter grade, an interesting pattern emerges. The percentage of
students with passing grades of “A” (31.65% vs. 28.64%), “B” (19.46% vs. 14.32%), or “C” (16.06% vs. 12.46%) is
greater for students also enrolled in LRNRE 501. For non-passing grades of “D”, “F”, and “NP”, the percentage
of students with that grade is less for students also enrolled in LRNRE 501. This indicates that enrollment in
academic support will increase a student’s chances of success and decrease the student’s chances of failure across
the board for Basic Skills Mathematics classes.
For this study, eight Basic Skills English classes were selected for analysis: ENGL 201A, ENGL 201B,
ENGL 252A, ENGL 252B, ENGL 280A, ENGL 280B, ENGL 280C, ENGL 280D. In addition, four Basic Skills
Mathematics classes were selected for analysis: MATH 250, MATH 253, MATH 270, and MATH 271.
Separating the data by subject results in an interesting difference. For Basic Skills English classes the average grade
points for all of these classes are greater for students also enrolled in LRNRE 501. The difference is slight but not
statistically significant at the 95% level for the 201 and 252 series, but for the 280 series there is sufficient evidence
to show that enrollment in LRNRE 501 makes a significant impact on students’ grade points.
In terms of pass rates, a similar trend is apparent. Pass rates for students also enrolled in LRNRE 501 are all
greater than pass rates for students not enrolled, across the board. The difference is only slight for ENGL 252B
(92.38% vs. 88.68%), but for all the rest of the Basic Skills English classes analyzed, the increase in grade point due
to enrollment in LRNRE 501 is statistically significant at the 95% level. These pass rates are: 83.79% vs. 80.00% for
201A, 86.91% vs. 79.17% for 201B, 85.48% vs. 79.09% for 252A, 92.38% vs. 88.68% for 252B, 75.59% vs. 52.14%
for 280A, 81.25% vs. 46.15% for 280B, 70.59% vs. 22.22% for 280C, and 94.44% vs. 40.00% for 280D. The
differences for each subject are 3.79, 7.74, 6.39, 3.70, 23.45, 35.10, 48.37, and 54.44 percentage points, respectively.
This indicates that the LRNRE 501 academic support is helpful for students in these different classes, which may in
turn indicate that participating in academic support programs helps students achieve their goals.
For students in Math 250 who are also enrolled in LRNRE 501 the average grade point is 2.041, and for
Math 250 students not enrolled in LRNRE 501 it is 2.006 – a difference of 0.035 grade points, which is not enough
of a difference to make a difference. However, the pass rate for Math 250 students is 63.44% for those also
enrolled in LRNRE 501 and 58.35% for those not enrolled – a difference of 5.09 percentage points. For Math 253
the differences are more noticeable: grade point for LRNRE 501 students is 2.573 and for non-LRNRE 501
students it is 2.250 – a difference of 0.323 grade points, which may have a substantial effect on a student’s success.
The difference in pass rates for Math 253 are not as substantial: 81.82% of Math 253 students also enrolled in
LRNRE 501 passed their math class, whereas only 67.77% of Math 253 students not enrolled in LRNRE 501
passed their math class. This difference of 14.05 percentage points is substantial and indicates that the academic
support offered through LRNRE 501 is making a substantial difference for students enrolled in Basic Skills
Mathematics classes such as Math 253.

Further analysis breaking down each class by letter grade indicates a common trend: the proportion of
students who enroll in LRNRE 501 along with a Basic Skills English or Basic Skills Mathematics class are more
likely to succeed in their Basic Skills classes than those students who do not enroll in LRNRE 501. Although some
classes do not fit this trend, outliers are expected and the overall trend demonstrates that enrollment in LRNRE 501
makes a positive difference for Basic Skills students.
Tables & Charts
The following are a summary of charts and tables selected from the analyses. More are available in the
appendix.
Basic Skills English grade distributions:

Basic Skills Mathematics grade distributions

Basic Skills English grade distribution
Letter Grade Percent Percent with LRNRE 501 Percent without LRNRE 501
A

24.70%

24.08%

25.30%

B

29.33%

30.20%

28.51%

P

8.87%

11.84%

6.04%

C

17.44%

18.35%

16.57%

D

4.44%

4.78%

4.10%

F/NP

15.22%

10.75%

19.48%

TOT

100.00%

100.00%

100.00%

Basic Skills Mathematics grade distribution
Letter Grade Percent Percent with LRNRE 501 Percent without LRNRE 501
A

29.80%

31.65%

28.64%

B

16.31%

19.46%

14.32%

P

6.13%

3.52%

7.79%

C

13.86%

16.06%

12.46%

D

9.09%

9.03%

9.12%

F/NP

24.81%

20.28%

27.67%

TOT

100.00%

100.00%

100.00%

Average grade points, differences in average grade points, pass rates, and differences in pass rates for LRNRE 501 students and NonLRNRE 501 students by Basic Skills English class subject:
Grade Point Grade Point Grade Point Pass Rate Pass Rate
Class

LRNRE

Non-LRNRE Diff

LRNRE Non-LRNRE Pass Rate Diff

ENGL 201A

2.7116

2.5927

0.1189

0.8379

0.8000

0.0379

ENGL 201B

2.7749

2.6146

0.1603

0.8691

0.7917

0.0774

ENGL 252A

2.6290

2.4394

0.1896

0.8548

0.7909

0.0639

ENGL 252B

2.6571

2.6509

0.0062

0.9238

0.8868

0.0370

ENGL 280A

2.0409

1.4077

0.6333

0.7559

0.5214

0.2345

ENGL 280B

2.1938

1.2462

0.9476

0.8125

0.4615

0.3510

ENGL 280C

1.9059

0.6000

1.3059

0.7059

0.2222

0.4837

ENGL 280D

2.5500

1.0800

1.4700

0.9444

0.4000

0.5444

OVERALL

2.6037

2.4028

0.2009

0.8447

0.7642

0.0805

Average grade points, differences in average grade points, pass rates, and differences in pass rates for LRNRE 501 students and NonLRNRE 501 students by Basic Skills Mathematics class subject:
Grade Point Grade Point
Class

LRNRE

Grade Point Pass Rate Pass Rate

Non-LRNRE Diff

LRNRE

Non-LRNRE Pass Rate Diff

MATH 250

2.0406

2.0058

0.0349

0.6344

0.5835

0.0509

MATH 253

2.5726

2.2504

0.3222

0.7460

0.6486

0.0974

OVERALL

2.3564

2.1148

0.2416

0.7069

0.6320

0.0749

Conclusions
From the analyses it is clear that enrolling in LRNRE 501 has a significant and positive impact on student
grades, pass rates, and success in Basic Skills classes. Further analysis to be considered is the particular time spent
by students enrolled in LRNRE 501 in The Learning Center, determining what other factors (demographic, fulltime/part-time status, socio-economic, etc.) may have an impact on students’ success in Basic Skills classes.
*See attached appendix for further information, charts, tables, etc.*
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